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P r e f a c e

In the first chapter of this book, Marshall Gregory remarks that “The
worst thing that can ever happen to any student is that he or she
merely becomes old, not different.” Although Gregory has under-
graduates in mind, the idea of plodding through one’s days unaltered
is a similarly mournful prospect for teachers in higher education, who
are, as Gregory observes, often dropped into college and university
classrooms with scant guidance in the mysterious process of turning
the daily task of education into a meaningful and rewarding lifelong
endeavor. For Gregory, each new class of students spurred change and
growth in him as a teacher. Committed to the development of his
pedagogy throughout his career, he subjected both his broad philo-
sophical views on education and his specific instructional tactics to
rigorous and ceaseless assessment, regarding his role in the college
classroom as an opportunity for continual revitalization. As readers
will discern from this book, his thoughts on teaching evolved over
the decades as he read widely within the field of higher education and
taught pedagogy seminars to faculty across the country. He pursued
new adventures in pedagogy even at personal risk, including his deci-
sion, discussed in Chapter 5, to hazard mortal injury to his professorial
dignity by enrolling in an undergraduate acting class because he felt
his approach to reading poetry aloud had plateaued.

Indeed, when he was first diagnosed with advanced pancreatic can-
cer, Gregory was still an active full-time faculty member of the English
Department at Butler University, teaching a diverse range of courses
and accepting a variety of speaking engagements and seminar oppor-
tunities. This book represents his last manuscript, completed several
months before his death on December 30, 2012. As both Gregory’s
daughter and an English professor myself, it has been my pleasure
to edit and prepare the manuscript for final publication. Aside from
minor polishing and streamlining, this version of the book is very close
to my father’s original manuscript.

I would like to add, however, a few observations about the book’s
parameters that Gregory did not have the chance to make explicit



xii P r e f a c e

before it went to press. First, this book focuses on college class-
rooms in the United States. While readers in other countries will surely
find points of connection, Gregory’s comments about students’ cul-
tural positioning and the economic imperatives currently driving the
administration of higher education are tied specifically to an American
context. Next, Gregory derives much of his thinking about teaching
from the smaller discussion or lecture-discussion classes he taught over
the course of his career. Many of his observations are relevant regard-
less of the size of the classroom, including his insistence that acquiring
course content is not the culmination of the education process or his
call for all teachers to develop their own individual philosophies of
teaching. But some of the specific pedagogical dynamics he discusses
obviously manifest in different forms in large lecture classes, and the
book leaves it to the individual reader to apply Gregory’s theories
about education to his or her specific classroom setting. Finally and
similarly, this book concentrates on education that happens in real
time and face to face, leaving implicit the application of its primary
arguments to digital media and online learning. Gregory’s mission is
to help teachers develop the foundations of their pedagogy, devel-
oping an approach to teaching that should be flexible, wide-ranging,
and thoughtful enough ultimately to apply to any kind of classroom
space, including a virtual one. As he remarks in his final chapter, “The
power of technological tools should never be underestimated, but, in
classrooms, technology should never be viewed by teachers or stu-
dents as some kind of educational or pedagogical imperative. A tool is
only as useful as the wisdom of its user.” The book seeks to make
teachers wiser by developing pedagogical principles that go all the
way down, an approach that will help individual instructors determine
for themselves how best to approach new media or virtual classroom
spaces.

My father’s commitment to higher education never wavered, and
he shared his exploration of and interest in the art of good teaching
with faculty and students from multiple disciplines over the course of
four decades. This book is not only evidence of a vibrant professional
life but also a fitting conclusion to a career built around the classroom
and the capacity of such a career to shape, guide, and change both its
students and its teachers.

Melissa Valiska Gregory, 2013
Associate Professor of English

University of Toledo
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