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The Unbalanced Balance: A study of the Issue of “Overemphasizing

Research and Devaluing Teaching in Faculty Performance Evaluation
—Studies of the SC Undergraduate Education Reform in the USA (8)
Zhao Juming

Abstract: This article focuses on the issue of the “overemphasized research and devalued teaching” in

faculty performance evaluation. It first defines the nature and scope of the problem, and points out

that the nature of the conflict between research and teaching is the conflict in allocation of time and en-

ergy in faculty performance. Then by contrasting the institutionalization degree of research and teach-

ing in the social and university systems, the author argues that the better achievement of research is

due to the better institutional support in its development, on contrast,
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Exploration on Teaching Reform of the Intelligent

Professional Practice Course
Bao Xiujuan, Zhou Lu, Xu Lin, Zhang Tao

Abstract: The Intelligent Professional Practice Course is a compulsory course for undergraduates ma-
joring in Intelligent Science and Technology in Nankai University. The traditional teaching mode is
not conducive to the development of teachers and the progress of students. In order to improve the
quality of the classroom, the paper explores the reform of the curriculum form. content and evaluation
mechanism. The main measures include: introducing the teaching tool of the Rain Classroom to raise
the temperature of the class, enriching the course content to expand the width of knowledge, impro-
ving the evaluation mechanism to reflect the strength of the classroom, paying attention to the teach-
ing assistant group and to deepen the depth of the classroom. Through the reform, teachers, students
and teaching assistants are more and more active in the teaching process, and the higher-order nature
of the curriculum construction has been enhanced.

Key words: intelligent science and technology; practical course; teaching reform; rain classroom;

teaching assistant ( )

( 27 ) the university teaching falls behind is due to the lack of similar institutional support.
Then, the article takes the 100-year history of Stanford University as an example, it shows how
teaching was ignored gradually in the university development. Finally, the author argues that to re-
balance the two primary tasks, universities and colleges need to reexamine their moral commitment to
undergraduate education, accept the reality of backwardness of teaching, readjust faculty performance
evaluation policies, motivate faculties to fully commit to undergraduate education and SoTL, and e-
ventually achieve the goal of SC reform and improve the quality of undergraduate education.

Key words: faculty performance evaluation; faculty motivation; overemphasis on research and devalue

teaching; organization and institutionalization; Stanford University ( )
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